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After Graduation: What Next? 

by Susan Miller 

  Young adults with autism often 

have difficulty obtaining and re-

taining employment. Their parents 
often worry about the future for these 

children, especially when they are no 

longer there to support them.  Sever-

al years ago Thorkill Sonne, a father 

of a high functioning autistic son de-

cided to help his son and others like 
him by starting up a company that 

recruits, trains and places candi-

dates on the Autism Spectrum Disor-

der for jobs in which their stronger 

skills can best be utilized. He noted 
his son’s strengths, such as strong 

visual memory skills, attention to 

detail, persistence in repetitive 

tasks, etc. were qualities valued in 

his field of Information Technolo-

gy (IT). 
 

                 Continued on page three ... 

iPads: Giving a Boost to Children  
with Autism 

by Carolyn Roe 

If you ask parents of a preschooler with autistic charac-
teristics what is their major concern, at least 95% of them 
will tell you communication.  They want to be able to 
know what their children want and need.  So, if there was 
an affordable device that could assist in this communica-
tion, would you be interested in learning more?  The iPad 
is such a device providing applications (apps) that give 
children the verbal output they are unable to provide 
themselves.   
 

                                Continued on page four … 
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38 
 

Percentage of  
Americans without chil-
dren who have been in 
a school building in the 

past 12 months. 
Source: 2012 PDK  

International/Gallup 

  Do you ever wonder 

why one of your stu-

dents would want to 

join a gang?  There is a 

strong sense of belong-

ing that membership 

often brings, suggesting 

a false “family-like” at-

mosphere.  For this 

reason, some youth 

seek acceptance and 

protection through 

gang activity.  It engen-

ders a sense of con-

nectedness that many 

are lacking in their lives 

or continues a pattern 

between actual family 

members, such as sib-

lings or cousins. This 

process of joining a 

gang often occurs dur-

ing a time when the 

individual is already 

struggling to define his 

place in this world.    

 

  According to the Na-

tional Gang Center, 

there are certain risk 

factors that are associ-

ated with gang affilia-

tion. Examples of these 

risk factors include his-

tory of delinquent be-

havior, poor family 

management, problem-

atic parent-child rela-

tions, low academic 

achievement, and vio-

lent neighborhoods 

where drugs and fire-

arms are readily availa-

ble. The more risk fac-

tors a child possesses, 

the more likely the 

child is to engage in 

gang activity.  

 

  In light of the afore-

mentioned social risk 

factors, gang activity not 

only represents a threat 

to personal safety, but 

also a public health is-

sue, requiring systemat-

ic changes within inter-

connected communities 

and cities.  Gang activity 

not only impacts areas 

in poverty but also 

seeps into other neigh-

borhoods.    

 

  Protective factors can 

act as buffer against 

gang involvement. The-

se can revolve around 

the family, community, 

school and positive in-

terpersonal interac-

tions. Because of their 

unique “frontline” role, 

teachers can help by 

keeping communication 

open with parents, or 

even re-establishing 

broken connections.  

Teachers have the op-

portunity to recognize 

children in crisis and 

can be prepared to re-

spond appropriately if a 

student expresses a 

need for help.  Ensuring 

children feel connected 

to their school and 

classmates may de-

crease the attractive-

ness of a gang.  As edu-

cators, we can take a 

proactive approach to 

enhancing a youth‟s 

emotional well being 

and establishing positive 

relationships at an early 

age.   

 

  Resources include 

your school psycholo-

gists, social workers, 

and counselors as well 

as the WS/FCS Gang 

Awareness Specialist, 

Patrick Merrill, and Dis-

trict and Title 1 Parent 

Involvement Coordina-

tor, Sharon Fra-

zier.  Several of these 

individuals also serve on 

the Winston-Salem/

Forsyth County Gang 

Reduction Steering 

Committee whose mis-

sion is to promote the 

collaboration and coor-

dination of resources to 

reduce – and hopefully 

eliminate – gang activity 

in our community. 

 Safeguarding Against Gangs 
                                                                                
                                                                                  by Jasmine Ritter and Donna Nice 
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… Continued from page one 

 

  Begun in Denmark in 

2004 by Sonne, Special-

isterne (The Specialists) is 

a for profit company that 

has expanded to a number 

of European and Scandina-

vian countries as well as at 

least one location in the 

US.  According to an arti-

cle in the New York Times 

Sunday Magazine (12/2/12), 

this company provides 

assessment, training and 

placement of high function-

ing autistic adults into jobs 

where they can best use 

skills such as attention to 

detail, focus and persis-

tence.  They are availa-

ble to software compa-

nies for such tasks as 

software testing, pro-

gramming, proofread-

ing, quality control, 

documentation, data 

entry and other highly 

demanding and often 

repetitious tasks.  Spe-

cialisterne also takes into 

account special needs of 

Autistic Spectrum individu-

als in the workplace.  To 

relieve stress, modifica-

tions are made availa-

ble to reduce noise, 

provide employees 

with appropriate physi-

cal settings (avoiding 

open office spaces with-

out doors or walls), and 

reducing social expec-

tations such as empha-

sis on teamwork and 

participation in typical 

social activities in the 

workplace.  Managers are 

provided with information 

regarding working with 

Autistic Spectrum individu-

als such as being direct in 

communication, stating 

expectations clearly and 

specifically, and avoiding 

sarcasm and nonverbal 

communication.   

 

  Another article in the 

Huffington Post (9/27/12) 

regarding high functioning 

adults seeking white collar 

jobs, mentioned changing 

the perspective of autism 

as a disability to instead 

seeing it as a different set 

of abilities.  Other agencies 

in the US, such as Autism 

Works and Aspiritech, 

have also found employ-

ment for these individuals 

in the areas of lab work, 

video game design and 

computer application de-

sign.  The key to sus-

tained employment 

may be in utilizing the 

strengths of the high 

functioning individual, 

while removing the 

stress of social expecta-

tions required by the 

typical workplace. To 

summarize this win-win 

situation, a headline from 

“The Independ-

ent” (2/12/13) describes 

the Specialisterne concept 

as “better, faster . . . and 

no office politics.” 

By Susan Miller 
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  The first iPad hit the market on April 3, 2010, and 

it was not initially perceived as an educational tool.  

Its usefulness has proven itself in almost every mar-

ket, including education.  The iPad goes beyond the 

picture-only format of other interventions, allowing 

words to be spoken along with the pictures, rein-

forcing language in a child-friendly way.  The cost of 

iPads ranges from $400 to $700, and this is much 

more affordable than technology-based devices 

(which can run to $15,000).  Dr. Margaret Herbert, 

a pediatric neurologist and neuroscientist at Massa-

chusetts General Hospital of Harvard Medical Cen-

ter in Boston, reports iPad apps allow individuals to 

bypass neuromotor problems getting in the way of 

communication.  It takes away the “extra baggage.”    

 

  Many parents sing the praises of the iPad and the 

late Steven Jobs.   Three parents have brought their 

children for evaluations through Preschool Intake 

with iPads and have shown the examiners how 

adept the children are on the device.    

  

  As with anything new there are always skeptics.  

Daniel Donahoo‟s article, “iPads Are Not a Miracle 

for Children with Autism,” cites several points to 

this argument.  His main point is it is not a device 

working alone, but with the support of teachers, 

therapists, and parents.  No two children can be 

supported in the same way.  Areva Martin, attorney 

turned autism advocate, points out that overexpo-

sure is not a good thing.  A child will retreat into 

another world when allowed to do so.          

 

  Are iPads the answer to the autistic child‟s com-

munication problems?  Possibly.  It depends upon 

the child, the circumstances, and how they are 

used.    

 
Resources:  

www.wired.com: “iPads Are Not a Miracle for Children 

with Autism” by Daniel Donahoo 

FoxNews.com:  “Is the iPad a „Miracle Device‟ for Au-

tism?” by John Brandon 

Fuseworks Ltd.: “iPad App to Help Children with Autism” 
CNN Report: 5/15/2012: “iPad Gives Voice to Kids with 

Autism” by Supraja Seshadri 

www.eschoolnews.com: 01/28/2013: “How iPads Can 

Support Learning for Students with Autism,” by Laura 

Devaney, managing editor 

www.care2.com: 10/05/2011: “Thank You, Steve Jobs: 

iPads and Autism” by Kristina Chew 

CBS: 60 Minutes: 07/15/2012: “Apps for Autism” with 

Leslie Stahl. 

iPad Apps (Continued) 

by Carolyn Roe 

Intervention Gems: iPad Apps 

  A search for “autism apps” in the iPad Apple‟s App Store brings 764 with 142 being 

released this year.  Many are not appropriate for young children, so parents need to 

beware.  Some apps focus on school readiness skills such as match and color recogni-

tion, some on social skills, and some on language development and communication.  

The app Proloquo2Go by Assistive Ware is a popular app that allows children to use 

pictures to form sentences, and then the computer speaks the sentences aloud.  Au-

tism Express helps children express their emotions through pictures.  Look in My 

Eyes works on eye contact.  Communicate Easy helps with task analysis on visual 

tasks.  SpeakAll! creates sentences using pictures after dropping them down from a 

cache of pictures formed in a row above.  The sentence is then read aloud once 

formed from the pictures.   Wonkido has a series of animations depicting various 

social skills to prepare students for future social situations.   

http://www.wired.com/
http://www.eschoolnews.com/
http://www.care2.com/
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   In the last issue of PsychSpeak, it was 

noted that many experts in the field of 

learning styles theory stress the im-

portance of being aware of both your stu-

dents‟ learning styles and your own style.     

   One expert in the field, Dr. R.M. Felder, 

defines a learning style model that uses 

four different scales to assess how stu-

dents receive and process information.  

Felder is best known for his work in con-

junction with Dr. Linda K. Silverman, an 

educational psychologist.  The Felder-

Silverman learning model classifies students 

based on where they fall on each of four 

continuums.   

   The first scale is Sensory versus Intuitive.  

While sensory learners like concrete, fac-

tual, and detailed information, the intuitive 

learners prefer to study conceptual and 

theoretical possibilities and relationships. 

   The second category is Visual versus 

Verbal.  As one might think, visual learners 

prefer pictures, graphs, etc.  The verbal 

learner responds best to written and spo-

ken lessons.  Note that Felder purports 

that everyone learns more when infor-

mation is presented both visually and ver-

bally. 

   Third is Active versus Reflective.  Active 

learners like group participation and hands-

on tasks while reflective learners prefer 

more independent and thoughtful analysis. 

   The last continuum is Sequential versus 

Global.  Sequential learners like to have 

information presented in a step by step 

manner.  They prefer gathering details first 

in order to understand the big picture.  

Conversely, global learners are likely to 

see the overall concept as a whole before 

piecing together the details.  

    Educators can apply this knowledge to 

their teaching by engaging students in a 

variety of activities aimed at providing op-

portunities to meet the ways in which stu-

dents acquire and retain information. 

  

LEARNING STYLES: 
       An Overview of  Felder-Silverman’s Index of Learning Styles 

 

by Lora Sheridan & Carol Kessler, Educational Diagnosticians    

27 

Extra minutes of sleep a 

night linked to better 

classroom behavior 

among school-age  

children, according to the 

online journal Pediatrics. 
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Free Learning Styles Questionnaire 
 
Vocabulary Builders 

 The Old Man and Worms 

There are some tales which can change the listener’s life. This could be one of them. 

On a misty morning following an all night storm, a little girl walked down her road to catch the 
school bus. As she drew closer to her stop, she noticed an old man picking small items up off of the 
sidewalk and tossing them into the woods. As the little girl walked closer to where the man was, she 
realized that the items which he was tossing were actually worms. The morning sunlight glistened 
on the wiggling worms which had made their way out of the ground, and onto the road sometime 
during the night. There were thousands of them. 

As the little girl watched, the old man picked up the worms one at a time, and tossed them back into 
the woods. She approached the man and introduced herself. “Excuse me, but there are thousands 
of worms stranded on this road. You cannot possibly make a difference with such a huge task.” The 
old man simply smiled and looked up at the little girl as he picked up another worm and tossed it 
into the woods. “Made a difference to that one, didn’t I?” 

The old man did make a difference. Although the problems of the world may seem overwhelming, 
we can each make a difference. How can you change a small part of the world today? 

Reprinted with permission from acupuncturemediaworks.com    

http://www.engr.ncsu.edu/learningstyles/ilsweb.html
http://www.aasd.k12.wi.us/staff/boldtkatherine/ReadingFun3-6/ReadingFun_PrefixesSuffixesRoots.htm
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ractic
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                B Y  J A S O N  L E V I  

   Psychology as a scientific endeavor of be-

havior and intellectual functioning has a long 

story and a short story. Both of which have 

involved differing and often reactionary ap-

proaches to best study and help figure us out. 

The long story of psychology will take read-

ers back many centuries to the ancient Greek 

philosophers who pondered such topics as 

how we learn and how to obtain basic human 

truths. The short story of psychology in-

volves a healthy mix of theoretical and ap-

plied approaches to describe and explain 

complexities of human life. By wielding sci-

ence and theory, psychologists over the years 

have been able to use mountains of data to 

offer explanations of behavior and mental 

functioning. As the never-worn-out quote 

proclaims, “knowledge is power”, psycholo-

gists are able to apply research to help others 

be more successful in life. We can not only 

provide insight but also help change undesira-

ble or unhealthier behaviors. One of the core 

missions of school psychologists is to apply 

research to help students have more positive 

outcomes. 

 

  One contemporary approach in psychology 

explores the idea to make normal life more 

fulfilling, not just in schools, but for us all in 

our everyday lives.  Psychologists who are 

focusing their attention to positive human 

development are rightfully calling themselves 

positive psychologists. They are interested in 

a range of topics that include values, 

strengths, virtues, talents, and pleasure. Fore-

runners in this new field argue that focusing 

only on weaknesses, disorders, or disabling 

conditions restrict a true understanding of a 

person‟s condition of life experiences. As 

school psychologists, we are also trained to 

consider the whole picture of a student‟s 

performance. We look beyond weaknesses 

and often reach for student strengths. By 

involving areas of interests, values, and rela-

tive strengths, we can obtain a more com-

plete picture of how to increase learning, 

social, behavioral, and emotional outcomes 

for all students. Psychologists in our depart-

ment continually work alongside Intervention 

Support Teams (IST) to help develop target-

ed academic and behavior interventions so as 

to increase student success.  By focusing on a 

student‟s interests or values, positive but 

effective strategies could be used to engage 

students and teach new skills.  For example, a 

student who might be perceived by peers as 

“bossy” might be assisted in the development 

of more appropriate leadership skills with 

increased opportunities to share expertise in 

an area of particular interest. 

1369 
Number of IST Meetings attended by members of Psychological Services last year 
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  As Sherry Todd mentioned in a previous edition of 

PsychSpeak, school psychologists often conduct informal 

research as part of an evaluation.  Sometimes, students 

undergoing assessment have a medical diagnosis which 

may add to the difficulties observed within the school 

environment.  While many diagnoses are familiar, some 

are considered rare and require research in order to pro-

vide further insight regarding the true nature of the diffi-

culties being experienced. 

  The National Organization for Rare Disorders (NORD), 

observes that within the U.S., a disease is considered rare 

if it is believed to affect fewer than 200,000 people.  

However, the National Institute of Health (NIH) recog-

nizes as many as 6,800 rare diseases.  When taken togeth-

er, rare diseases affect almost 30 million people in the 

U.S.  That is, 1 in 10!   

  In her previous article, Mrs. Todd listed brief examples 

of some less known conditions children may face.  These 

included Joubert Syndrome, Mosaic Trisomy 9, Cutis Mar-

morta, Albright Syndrome, Dandy Walker Malformation, 

and Prader-Willi Syndrome.  Readers may find infor-

mation regarding these additional conditions helpful and 

are encouraged to seek further assistance to address 

unique needs of these students.   

  These conditions do not define the child but having a 

better understanding can help educators empathize and 

most effectively support learner needs and their families! 

It’s Not Just LD … Part Two 
                by Hawa Chaudhary, School Psychologist Intern 

Sotos syndrome: excessive physical growth 

during the first few years of life.  Variable 

symptoms include a disproportionately large 

and long head with a slightly protrusive fore-

head and pointed chin, large hands and feet, 

abnormally increased distance between the 

eyes, and down-slanting eyes. The disorder is 

often accompanied by mild mental retardation, 

hypotonia (low muscle tone), and speech im-

pairment.    

Microcephaly: the circumference of the head is smaller than 

normal because the brain has not developed properly or has 

stopped growing.  Symptoms include short stature, delayed mo-

tor and speech functions, mental retardation, seizures, facial 

distortions, hyperactivity, balance and coordination problems, 

and other brain-related or neurological problems.    

Duchenne muscular dystro-

phy: an inherited disorder 

that involves muscle weak-

ness with symptoms usually 

appearing before age six.   

Cri du chat syndrome: a chromosomal condition 

that results when a piece of chromosome 5 is 

missing. Infants with this condition often have a 

high-pitched cry that sounds like that of a cat. 

The disorder is characterized by intellectual 

disability and delayed development, small head 

size, low birth weight, and weak muscle tone.    

Neurofibromatosis: defined by tumors that grow 

along nerves in the body or on/under the skin. As 

the tumors increase in size, they can press on 

vital areas of the body, causing problems in the 

way the body functions.  Effects vary from being 

unaffected to severely disabled.    
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  Jason* hated school when he entered the 9th grade.  

He intended to drop out as soon as he turned 16.  

Three and a half years later, as a high school senior 

enrolled in the Occupational Course of Study, Jason 

loves school.  He thrives in his paid work-study posi-

tion helping to maintain cars for Wake Forest Uni-

versity.  Jason is looking forward to working full time 

once he graduates with a high school diploma in June. 

  

  There are currently two pathways students can 

take in high school.  The Future-Ready Core Course 

of Study is the pathway taken by all students without 

disabilities and by students with mild disabilities.  The 

Occupational Course of Study (OSC) is the alterna-

tive for students with mild to high moderate intellec-

tual disabilities who are not able to be successful in 

the Future Core Ready Course of Study pathway 

even with the use of modifications, adaptations, sup-

plemental aids and services. Eligibility is determined 

by the Individualized Educational Program team, 

which includes the student and parents. 

 

  The OCS is a hands-on curriculum which focuses 

on functional skills for life and work.  Students in the 

program must complete all course requirements (as 

listed below), a Career Portfolio** and presentation, 

all I.E.P. goals and objectives and 900 Required Train-

ing Hours. They are required to take state exams, 

but take an alternative form called the NC Extend 2.   

 

  Students who complete the OCS pathway are pre-

pared to enter jobs that require a high school diplo-

ma.  The OCS will not prepare a student for admis-

sion to a community college or four year university, 

but some students who have completed the OCS 

may be allowed to take classes at a community col-

lege, usually after completing remediation classes.  

 

  Jason is but one example of many students who 

have benefited from this program.  For additional 

information please contact the Winston-Salem/

Forsyth County Schools Transition Office at 336-771

-4753. 

 
*Fictitious name 
** A visual representation of a students abilities, skills capabilities 
and knowledge that represents work and non-work related events 

in the student‟s life that contribute to the student‟s occupational 
development. 

Occupational 
Course of Study 

A High School Program for Some Students with Disabilities  

 

Occupational English I-IV (4)  Math (Introductory Mathematics, Math A, Financial Management) 
Occupational Social Studies I, II (2)           

Science: (Biology, Applied Science)  (2)             

Occupational Preparation I-IV (6) Required Training Hours    300 Hours School-Based Vocational Training 
   240 Hours Community Based Vocational Training 
   360 Hours Competitive Paid Employment 
PE/Health     (½ each) Career Technical Education (4)    
Electives (including Career Training Lab)  

by Susan Youngman 
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Make it Doable…They Will Do It! 

By Clara Chavez, District IST Facilitator/Section 504 Coordinator 

Students fail to do homework for many reasons. Some students don’t know how to do the home-

work, some don’t have time, and some students may be expressing their general despair. Despair 

can mean difficult home circumstances, in which children and youth live in overcrowded, inade-

quate housing or in homeless shelters; lack good nutrition and health care; or live with adults who 

are under severe stress. Difficult school circumstances can also cause despair.  

 

Overburdened teachers may meet with several classes a day. Quality of instruction and learning 

conditions sometimes convince students that they cannot learn. By the time many struggling stu-

dents reach adolescence, they have learned to protect their self-esteem by saying they “don't care 

about the (stupid) work” rather than risk proving themselves incompetent by trying and failing. 

 

Some teachers believe they “teach students a lesson” by giving them failing grades when they 

don't turn in work. After all, how can students be rewarded when they don't do what is required? 

However, this does not usually solve the problem. Instead, this type of punishment just confirms 

students' expectation that they cannot succeed. Let’s keep in mind that students need a well-

rounded background and gain much through socialization and other developmentally appropriate 

activities. 

 

Helpful Homework Hints:  

 make it purposeful 

 make it useful 

 provide adequate follow-up support 

 make it authentic and engaging 

 make it related to authentic classroom learning 

 make directions clear 

 make work doable without assistance 

 make work related to the day’s lesson 

 give work that will be collected and returned/reviewed next class day for immediate feed-

back  

 extend the school day to provide opportunities for students to seek out teacher support  

 


